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Background

PR

in learnind a foreign language, the prAfession has increasinqu

@ I’ N c -

shifted attention, away from the study of cognitive factors (e.q.

intelligence, aptitudes.or special talents) toward an analysis of.

- non;cognitive factors (e.q. students' and teachérs attitudes;and

motlvatlon) This change 1nwemoha51s is probably due to the re-

.coqnltlon that aptltude testlnq has not. be@ﬁ’a totally satisfac-

&

tory means of predictlon; 1n‘fact it was concluded by Jakobov1ts

v

_about oné half of the total varlance to be aCCounted for in the

' preHictlon of FL achievement can be a551qned to cognitive factors;

o P ° .

the other half must be assigned to non-cognitive factors, such’ as

‘. motivation'and perseverance: As a result, a host of empirical

Sw

studles have' apveared since the early sixties, all~q whrch.have .

e placed into the focus of attentionf the learne?'s att1 udes toward
A

3

[~ the forelqn culture and his des1re to unde
V\&' ’ w

W _. it. I will have more to -say about these studies. in a mrh&te.

Q- ’ . . 4 ' A\
' y ' ' o - ’ foe . \

D
G{, .Learning a foreign lanquage does, of course, involve a confron-

§tand and rdfhlev with

tation with the foreigh culture in which it 4s embedded - whether

the course exnlicitly lists this activity as‘a performaﬁce objec-
tive or not. Lt involves coming to terms With what Brooks2 called

-

formai culture and deeo culture, the former belnq the results of

the C Jtive endeavors §nd\achieVements of intellectual and artis-

0

tic qcnlus and the varlous modes of s1gnif1cant thou;\g and gen-

- 7y ' 2 ' LT ’ 2 . & v
. . : . .
.
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DENT ATTITUDES TOWARD GERMAN LANGUAGE AND CULTURE
OVER AN ACADEMIC YEAR U DEPARIMENT OF HEALTH,

- -
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In the search for rellable aoproaches to the 'predi¥ction of success

a

-

>

.

.- and Nelsopl &%ter hav1ng rev1ewed the relevant studles, that Zle oo

.
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teel living. Deep-culture, on the other hand,fis‘the sum of indi-

*vidual thouqhtﬁ and actions, beliefs, cohcerns, hopes and worries,

@
) personal preferences, the gradations of interpersonal relation- -
ships as expressed in deeds -and words. N _ )
© ) - . o . -
. . e

Students perceive both asvects of the foreign culture - pérhaps

“to varying deqrees - throuqh the prism of their self-concept, and

“

the desirability of re@ching the qoal of learning a foreign lan— \\R\\
z/ .

guage is mediated by the perceptions of attractiveness, the re- =

1

warding qualrties, of the goal and the brocess of reaching the gQal

/All other factors being equal, it appears’ that students are_ not
\

likely to be successful 1n learning the FL if they~perceive neither

the goal afgbeing,able to speak, understand, read, or write the

FL nor know {ts culture as paiticularly\attractive-or if they have

negative impressions of  the léarning experﬁence itself (involving

process, .content as well as irteractants).

- e . ' '.'Q
Gdrdner and Lambert and their co%worﬁers‘and disciples, the -
.ioﬁeers of the concepts "instrymental orientation" and "integra—D'

B ]

'tive'orientation" towards “a foreign language and its associated

L}

-

culture have defined the motivatlon to leaxn a foreign language

‘as being “determined bv the student\s attitudes toward the other

4 »

group and toward foreign peOple in general, and by his orientation-

toward the learning tasQ ‘The orientation is said to be instrumen-

-

tal in fon} if the purposes of lanquaqe study reflect the more

utiLitarian values of linquistic-achievement, such as getting ahead

in one's ocecumatiory 1In contrast, the orientation is inteqrative/
If the studént wishes to learn more about the other cultural com7
* 7 . . ) . . . //r
/ ‘ . s
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point'of eventually being accepted ¢ a member of thrat aroup. <}
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munity because he is interestedlin'it irr an open—minded way, to the
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The value’ of the concept of instrumental- and integrative oriénta—

-~

tion has” been documented in several investigations\%n.Canada, the

-

United States, and the\?hilippines by Gardner and Lambert and their . -

associates. All studies showed ‘that students w1th a strong motiva—

-
N R

tion achieved the best re?ults in learninq French but a different

attitudinal base was operative in each case;!in the Lousisiana"'

~ b4

”studies,'strong oarentql supoort and encouragement aopeared to under-

-

lie the motivation, in Maine, the imoortant factors were the extent

"5 e - v

to which a student identified with his teacher, and his, sensitivity

- to other people s feelinqSu In Connecticut, motivation seemed

. A
.

to rest on an integrative orientation towagd French cult%re ‘and,
a realization of the usefulness of knowing the languages; the v
Philiooine study showed that instrumental motivation in learning

English as a- FL was extremely effective integrative motivation v

had strong positive effects, esoeciallv on audio-lingual oerfor— -

' . - y v
— e

mance 6 These studies and others which have’ beeg carried Out in

,Canada are discussdd Ln.detail in Gardner and Lambert's book [Atti-
~tudes and motivatidn in second—lanquage learninq7-and in Dil: L&n- ) Y

guage, Psyﬁhology ‘and\Culture.8 ~

’ . . ¢

)

A student's attitudes toward thé foreign language and culture . °

do not exist in a vacuum, rather they may be,conceotualized as -
being influenced by other forces, for example, the societv at oo ©
large which holdu certain views pbout a aiven %ulture ada transmits

them to the smallcr units (the %chool, parents,gthe veer grouo)

-
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which'exGrt&influence'with a syStem af . rewards-and Sanctions.

have elsewr}ere9

:

I

$ ‘
discuss@d some of ‘the major dimensions of this atti~

”

1 empirical reseayxch in the areas of. parental and p@er group re~- )

fenyironment}

tude networkg%nd given a summary of conceptual statements and -', . ’

-

~

lationships with the learner s attitudes, and studené peré%ptions “»
of the FL and culture,- of himself as- a learner, and _of. the learninq

yizu,thewcburse, the‘tepcher,‘the classroom thosphere: 'J,

- . . . ~
R .

:
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The purposg of this paoer will be.

(l) to obtain an aEEitude profile of studeﬁ/s enrolled in German h

.

4

-

"courses at the Universitv of Alberta} ) - ) <

*

-
’

(2) to- eﬁémine the stability of attitudes as chanqes miqht occur B

from the beginning of the course to its end

°

v fo draw inferences as to the impact that a. G

and/or curture course might have on student perceptions; o

and subsequently
t...

man lanquaqe

(3)

to relate aftitudinal change - to gourse achievemegﬁ;

A

BY

(4)

Subaects
‘: d8-students enrolled'in 16 different sections of firsk-,

1and

(5)

to-discuss the implications o

v

. 4

4

AN

- I ‘ - . T .
to, relate.positivity or nedativity:of attitudeg to achievement; -.

the relationshios between achievev

ment and attitudes and attitudinal chanqe/%or the teachinq and

1earninq Df Ge‘

kY . L

N

“

°

[y

i ]

»
-

an .as - they miqht concern the classroom teacher-

)
-

o

Second-
P )

.and third—year German courses ,at the University of Albertanpartfciﬁ

pated in the,studyn

7’

‘ . 1]
There were 23 ma-lg and 40 female stu'de.nits

»

»

33 students took the, first year lanquaqe courye, l9 “the seco d-vear
i

languaqe coUrse ahd 16 studeptﬁﬂwera registered in a thirdf;ear;
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Lanquaqe dourse, a culture and civilization course, and a survey
. P — v
‘course of German Iitgrature. 3&_students had bequn to dearn Ger~

’

‘? man at hOme before they took courses in German in high school or
’ ,

-

"at the university, while 36 students had; had no contact at all with o

T

; German.ianquaqe and culture eXceot through cours@S -
- e & . . v ) ‘ . R
, S K . oY

; It may %e taken for qranted tho'Fh that increased acquaintance

with both formal anﬁ deép culture had been objectives 1n the high

school and . t\e~uhivers1tv courses for examnle, the first—year

s . / -
course presented everyday surface chlture, the second year analyzed

ma]or present—dav cultural aspects and, socio-political institu-,

.
-

-~
/éions,\the tHird—year oourses presented formal,culture from a

e a

\historical as‘well as ‘a contemporary point of vieW“ In none of

. -

the courses was the learninq of German limited to purely linquistic

écquisitiOn -l involved exovosure to. and confrontation with aspnects

7 N,

of German cultural practices, traditions and institutions

- ~ r “ ’
-

o ,( ,e . . ~ . ,. %
‘l: ‘. . > -. ‘ b . /
) - - R - ’ e !
Instrumentatkon-.- ‘A'A o ) : j - . ' ’
Lt s : N ' ' )
. Student's attitudes toward German lanquaqe and culture, toward -
F} . - \ -~ 1
' i

( ~
certain psycholoqical constructs, and toward Lnstruction related

)

. variables were samoled twice,durinq the academic yeary once at

"‘thegﬁeginninq of Qctcber .and ‘once at the. end pf March by means

D

of - questionnaire devised by Gardner and Lambert O, and an addi—. v
"M N beoos 7 .
Eional ten ‘stateménts whikh were intendéd to évaluate the imoact '

of other motivqtional forces -on therstudents‘lattitude network
. i ,o . .

ix * °
the students *aqreement or disaqreement was re uired with a total

\ - T

of 79 statements on. a ratinq,%ca e from 1-to S{°

.
i - wt
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' The first 69 items are grouped into seven scales; théy are:

l.. the Germa;$httitude Scale: Tt exolores attitudes toward German.

Gultural traditions, toward perceived social characteristics ©of

-

Gérmans and toward the contribution that Germanwspeakinq Canadians -

do or could make to Canadian culture (e.g. "Cerman speakinq people-

+
v

have produced outstanding. artists ‘and wriﬁers"- "German—speakinq;

people are vérv dependable and "German- speakipq ?fople set a

A

good example bv their family life")

-~

2. the Anomie Scale This scale is intended to qauqedstudent‘ .
‘ N : 3 e -
feelinqs of, social incertitude, the extent to which he- harbors

« -

feelings of" beinq dissatisfied\\r discouraqed with his“place ‘in .:7“_
)' . . ’ \ g -

"Canadian society (e. g.,"These days n a person doesn t° really know
‘whom to count on or “The state of the world beinq what it is,.
 it'is very difficult for the student to; plan hi% career")

I ( .
- 3 the Ethnocenttism scal contaips statements which require the .‘

-

sﬁudent to evaluate‘%is pe ceptions of the my country riqht or-

Se

- * 2

wronq type, it puroorts to éasure, therefore, susmycion of for-
f

o~ -

‘anada may not be pekﬁect but the

eign people and ideas (e. q.l

Canadian way has brouqht us about as ‘close. as human beinqs can qet
-

) f . to a perfect-society -'"Foreigners are 511 riéht in their place,.
‘but_théyfcarry it;too-far when they- get too familiar with,us"). ‘L
- 4. the Cultural Allegianceiscale compares percéiJed characteristics
. i, of Canadian with Germah people and culture (e. &- "Comparéd to.

A ‘/,, German speaking people, Canadians are‘mpre sincere and hdﬁest"-

mThe opportunities offered young people in Canada are far greater

) 4 M
« - -

\ " ’ .
than in Cermany ). . . ¢ !

.
'
- . -

\

s’

".5..the fifth scale evaluates student&"authoritarian attitudes

‘distinct.classes;‘the weak

* {e.g~ "People -can ‘be ‘divided info tw




"?,— e _ %l? S ; .“ ‘ ' . j . | .
SN a ' S i
and'the'stronq"' "The true Canadian way of life is d'sapoearing' ‘
' so fast that force- may.be'necessary to preserve it")w ?’ | Y
i 6. an InstrumentaL.Orientation Scale examinesﬂthe @tJFent s atti-
_er.“ tudes toward the lénquaqe and’ the usefuiness,it miqht have for him
~  (e. g "mhe study of German can ‘be’ important tB.me _becalise I think
» , it will some day be useful in qettinq a qodd ]Ob"’." eed German
v in order to finish colleqet) n'_- - { < S
) . 7. an. Inteqrative QrientatiQn Q@ale measures the~studen~'s desire
.N" to become,like a: Gerhay speaker in® oUtLook (e q "&he stludy of
o o’ ~ German can b imoortrant’tq me because it should enable me to think
, and behave as do the German—speakinq people") ﬁ - . .
‘, The fen instrdction-related Variabies welre : -
JJ (a) LearninéfGérman is éué" . " fi o *
(b) It bothers me that my/fellow~students can listen to me while
‘ I talk in’ class " - A -
" (cJ When' I hear derman_spokeg, I always have to laugh: it soynds so
,’h>funny "- « 7T ' A S
_ N ‘(d) Nowadayst German commands more respect than+ do other foreign
o o lanquaqes. .5‘ .~ f. T .; s } Coo L
(e) My/ﬁriends think it's great that I am taKan Gexm n. Ry
(f) Most}of the time, I/;ike/;o do my. homewonk and or:;\}e for~ =
« 'class. . . ‘ o _’]. ¢ 2y l"" T
h (g) édﬂSiderinqjhgjyiistndE my German; I can honestlj’sam that |
_,“ really try to learn~German b :’; ' '~. b K .
) (h) I, wouldn t want any'other teacher for this class. L : o i
’ e ii) My. parents probably think it is imoortant for me. to know Ger an.
‘:% - (j) If I gxeally could, I would drdp tth course ridht now .
9 RN R Nooa | o Yi.
) .
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The two achievement criteria were the term mark (which is a

. /’” . )
cumulative mark for the year's work and accounts for 70% of the

final mark) and the final exam mark (which accounts for 30% of the

final mgrk).

Results . - ; .
A s o
An attitude profile othhe 68 students taken at the beqinninq of a .

»
#

the course_looks as follows: ‘. : o " e

They had fairlv positive attitudes towgrd the Germans
. T 4
cultural traditions and achigvements; they werehalso

rly nosi-
A . - )
tive about their own position in Canadian'society, and expressed

no strong dissatisfaction with it; they wereg quite strongly un-

-

ethnocentric, showed a weak ciiltural nonvpneference for, Canada qver -

the German- speaking cOuntries,athev were at the undecided level *

1
'

about authoritarian attitudes; they di§2't think that German would
be useful to them; but showed rather a-stronq desire 'in becoming '/

ful_turaliy,like a German. : . /\ ’ ' ‘ .

/) ’ °With regard to %he process of learninq German, the students aqreed A

~ ¢ very. stronqlv that learninq 1erman was fun, that they liked to do i
their homework and liked to prepare for classes, they really tried '//

. hard to learn Cerman, they . didn‘t want ‘any otﬁer teacher far their

class (where their ratinq éas midwav between ?qreeinq and beinq
\
undecided) -They bebieved their friends ‘thought it was great that.

;Hej“were takinq German; they,aqreed, but not very decisivelv, th;t
oa@énts considered'it important for them to.know'German., Thev,
s ' disagreed —'althouqh not very stronqu - Qith the statement that ~
German nowadavs commands more respect in the world than ‘do other
Q ‘foreiqn/ianquad%s, they were strongly. of the opinion that it didn Jf

) R O‘ "_‘ L
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v . R . . L
i ' -

' bother them to speak German in front '0f other students, and thev -

disagreed even more stronqu with the statement-that thev would ®

droo the qourse right "then and there if they reallv could finallv

Ll
thdy agreed véry stronqlv tha% German didn' t~sound funny to them

. -s . v . \ . - - - k
at all. ’_ v’ . - : ’ ) °

. P

ey e

-Sex did not have a'differentigi effecl on attiﬁudes:‘no siqnij

:
.

i ficant.differences'were observed between.mgle and female students'’

3 .
Y

scale. scores. Incidentallv, the ohrases “siqnificant‘differences;

.were obtarned" or stanJ—rd levels of confidence in determininq

- - o a

significant differences were reached or exceeded" refer, of course,

2

to the fact’that¥- after "having used the aooropri&}e statistical

4

instrumenht to establish differences - that there were no more “than™

L

five chances in a hundred that the difference resulted from ourelv

-

random, coincid@nﬁal chanqes, the EVpe that might arise where stu-

-

dents lled out a’ questiognaire carel sly and therefore - incon-
; Ul
sistently.. When differences are referred to- in this paoer thev

are all of the above tvoe SO that one has au/eesonable assurance‘

that results did not arise from pure coincidence.
. . ) ~ - ' ‘

A o N

Back to the discriminative'effect of sex on. attitudes: Female ‘stu-

8 -

dents were more strongly agreJd than males that 1earning fGerman was

, fun, while male% said with more conviction fhat -they wouldn't want

hl d ¥ g
: . . N : ’

any”other teacher for the course they were taking. Lo
z .
) . . .
oAt o L L4
- A gearch for g possible interaction between course level Q&d *
. < ‘s Q .

Vs [ . . » . } R
attitudes vielded ‘ofily one scale difference: studentsiin seco%d—year

N

German. were more }nteqratiVely oriented than the- third-year students.

® - - . 16 .

[ !

1



) _Students in the Beqinners' courses agreed more stronglv than,sé*

“

cond- or Jthird-vear students that hearing German spoken sounded

- Y
’ funny to them and made them lauqh they werke also less stronqu .
¢ . .
convinced tﬁgt their parents-thouqht,t\gt knowinq German was ‘im- h .
l‘ . 3
nortant for tﬁem 2 -~ v T . 7' . .

- R D 1Y
( R .
. . .

3 = . 2 P . Y

N N

Students who had not been e%/gsed)to German at home before takinq
¥ ' . / il v
formal courSes held stronger E%titudes of cultural alleaiance to -

Canada than did theigroup with familv language bacquound it must )
o~ P P e . f ‘ . »
. he noted thouqh ‘that” both qroups' attitudes ranaged mid-way bet- . -

x x d )

ween undecided“ and- "disaqreei?g» with cultural alleqiance, the

..
hpme languaqe background students simply. showed even less cultural

preference for Canada than did those students ‘who had.no such lan-

‘. .
e M

guage bacquound Students with ne family*landzg:e/baéhqround were

-

'siQnificantlv aigher in agreement with the statement that they kg
really tried vervy hard to learn German; they‘were less sure that '
. their'barentsathouqht it?was important(fdr’them to know Germah, but o
,were\aqreed more stronqlv than those who had bequn to learn éerman‘

- » < ) - = J/ JU R @ " N
at home that learning German was fun. . - , 19

: { o NEW . .

- -~ n . . ~

" The overall picture is a hgopv oné indeedﬁ as far as a teacher

.miqhtipe concerned. It should be mentioned here that students volun-
. L - '
teered to participate in the studv, and did npt.agive thé%ir names

LN . . . .

when’theroomnleted the questionnaire} but ‘identified them with v

.ID numbers - if they wanted to, with their university ID numbbers.
' . .
’ They were«alSo asked to return the questionnaires in; sealed enve—_

A} . . . /

i . . .
', . . e - 7

~

»
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es; consequently, instructors were not aware:of their'studenfs'-

- . »

and even implicit pressure on students “to respoQg faq}

;", . vorably could not have ‘been very qreat yet fakinq is a possibility

IS . - .- A

that should‘://kept in mind, ecpecia4ly with the items which deal

. > with the ins ructor and the course.

# . 1
» . / . . I . - ‘ )

.
- -

This positive cbmplex of attitudes ‘remained essentially the-same
from the bedinninq to the ewd @f the - academicgvear attitu@ihal
.o differences between administrations did not- reach \Eandard levels

of siqnificance with any of the scalesnor -the 10 items, Lt must
N ‘t' 'L v
N be, concluded that the abundance of cultural material to'which the \
- ( ‘o
students had been exposed over the coursé of six months had had
. 1. . X .

no systematic impact on attitudes, as’ measured by this instrument

- ~ -
- AN

B A} s . . AN I
- Yet: an inspectidn of individual students'.sScores did reveal “«
. “ . o , ! J . \"‘

changes:in attitudes, and the above .conclusion implies, of course,
. : . . \ ‘

only that changes were not directionally consistent enough to allow

- 0 . N N . 4 .
the -statement that differences #ni ateéitudes, significant at standard
y) oo : L ~ - '
.. " levels of confidence, had taken.place over %ge academic/vearu
. . N - a o~

- P . .
;
© “

. In fact, a remarkably pronounced pattern of attitudinal chanqe - -

did become apoarent in a tabulation of directional Qhanqes for the

, /

seven scales: on each of them, about one half of the students had
~ not chanqed thei; attitudes a% all, one quarter had become more
negative and another quarter had become more positive Qn the 10

-  instruction-related items’, the no—chanqe pe{centaqe was slightlys
. ; . . Rl

S -

‘higher (aboutlﬁé%), but the direction of chariges was equivaientlyv'

~%

distributed. Furthermore, only one third of the students who had |

. c . ' Q" ‘4 ("4‘«1~

o . o . . ( ,'1i~




titudes at all, changed them by more than one

/

changed thei

on the s#ale from 1 to 5.

1

' . . .
i : Q

?a‘ It follows that one half of the students did not change the1r

N ‘
ergeptlons at a11 another 30% chanqed thelr/attltudes only sllghtly,

v

and only about 20% of the students had changed dec151velv. So the
»f77_ next step in the ana1v51s 1nvqlved tea51ng out patterns of non-

random change with the extneme chanqers ‘and to relate these to

a,.
\

achlevement For thlS purpose, students were grouped 1nto three .

categorles- (1) 'those wﬂ% d1d not change their attltudes at a11 on
. . | a given scale, 1nc1ud1%§-students wh?se s;ale scores were w1th1n
' onewstandard deviation of the mean, (2) those students whose scale:
u;'; sco;es~exceeded the. mean by at least one standard dev1atlon, and
" '(3) t;ose whose sca1e s@ores were' lower by.more than one»standard

S

dev1atlon than the scale means. Thhs method of group asidqnment

produced a 1arge mlddle groun (accordlnq ‘to the pr1nc1ples of sta-’

""I

tiStICS ‘about 68% of all students would be egpected to*fall into -

this grouo), ‘and two smaller groups who underwent extreme attltudl-

»
-

e hal.changes. . oy o . _" A
. N L . e .. ‘ . ) ‘

o ' . ’ 4

v The mean achievement scores for the three groups were then sub—
jec€<d to ‘an ama1v51s of varlance, and 51gn1f1cant differences in
_achievement between at 1east two of the three attltude groups were

Observed on four of the seven scales, and on four of the ten in-

: < . FO
D - . ST i
a ®~‘ g .

On the Anomle scale, the scale which purports to measure a stu-

sﬁructlon—related items. o~

dent's dissatisfaction w1th his p051tlon in Canadian society, those N%




'

“achf v%ment: in fact, they exceeded both these s;udent qroups who

had become more anomic andyﬁhose who had become-Iess anomic.

)

Simiiarly,'students who had not changed their Ethnoeentricity
. F . . . i

over the year shgwed the highest achievement when compared to

el o ' ™ S .
their peers who had become more}ethnocentrlc.
e ' o o

- v . - ¢ .
- On a third scale, Instrumental Orientation, which is intended
: . N
to measure thg students'’ pereeptions-of the usefulness of léarnan

T

ingoutlook. , A ,
-

2k
-

And the same'trend was observed on one more scale, the Authorie

tarianism scale, viz. students Wlth unchanqed perceptlons showed
'gﬁ_)hlghest achievement; in that case, however, standard 1eve1s of

confidehce in determlnlnq s1qn1f1cant differences were not:feached.

on the Cu1tura1 A11eg1ance sca1e, however, a dlfferent pattern

S

prevalled students who-had become less' conv1nced o¥% Canada S su-

perlority over German cu1tura1 1nst1tutlons showed s1qn1f1cant1y
¢

,breference for‘Canada. The non-changers, had marks in—between~the

I3

two extreme groups.

A
German, those who had remalned unchanqed in outlook showed suoerlor

'achlevement when comnared to students who had become more ut111tar1an

higher final marks than -did those who had come to show more cultural

o o e A e ap s o e W

- . -




| T N~ 14
, ) & o , ‘
- -
. * The Same trend but no statlstlcally 51gn1flcant dlfference,
“ o occurred with the German Att;tude Scale: those Ktudents who had .
: .Y - ) 8 .
developed more positive attitudes towards the Germans and their
, 'culturevhad hiqher marks thanithoée who had become more negative 7y
in their outlook. ' SX e . Sy
a . -~ s . _\ .

b ’ . . : -

For the ten instruetion—relatéd attitudes the highest achieve-~
N ' N “ ' :

ment was shown by: . .
T | o . (ﬁb_‘bj . - A
\\\\ja)‘zgjﬁents who ‘had come to disaqree with the statement that they

e

woul drop the course 1f they rea11y could vs. students who agreed
- )

with 1t. "The latter also had lower marks than students who did

.-

B - . - .
not change their opinion. ' T - N

- (b) those students who said that they liked to QO ‘their homework

and prenare for class versus those who hadvcome to dislike doing -

R -

that
(c) by students who were.iess of the oplnlon that their friends

;//‘) thouqht 1t\Was great tha they were taklng German." .<\

\

and (d) by those studentsywho remained unchanged in their rcep-
tions of the relative unimportance of'Qerman as a world 1a:§uage,‘

while students who now concurred wf‘hvthe statement that German does

command more respect than do other langquages had the lowest achieve-

] o

ment.

- R ' N

In each of these cases, non-changers 'either had the highest achieve
z N é “ ~ !

~ . .
-second behind the group with the highest marks.

Y 4 % '-.

.

" &
ment/EX/statistically significant differences or came in a very<¢close |

Other examples of the relationship between achievement and 'stabir

-

Q ' o ' ' . - ; “

ERIC S . . v
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L

changed thelr oplnions. ) L ‘ .o

hd -~

‘3& ) . 1 b : . " .
v I . ' T -
StudentsAwho/disagreed;more/ségongly with the statement that one -

S ; , . -
needs, a good kno%ledge of at least one foreign language to merit

social recoqnition had lower achlevement than those who hadn't

L4

changed thelr perceptions of tﬁzjimoortance of German in this ré%

bard And finally,‘those who had come to disagree over the acadggic
/
year with the statement that\a.knowledq% of Qerman would some day

. ' - S
p%huseful in getting a good job.had a hiqhei mark than those wha
afln't changed their perceptions. .o
) “/ v n
> It LS'cledi that this section contains severai puzzling findings;

o o N ~ “
' especially with regard to the differences between changers versus

° . . s
\/‘ , . 4 : "
.
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. . . ~
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- L . . a
\ : . ° /
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" the end of the vear. o

o

In the preceding part, it was established that abou¢ 54% of the -

the direction of such change was not consistent enou

————
statistically 31qniflcant differences in attitudes

. A
ing of the year to the end. However when the att'tudes of those

’tinuum and those located between these two bound ies were related

to achievement, a qeneral positive correlation b tween achievement

and more positive and/or unchanged attitudes.wa obtained on a num-

. ' - ’ .
ber of 'scales. - , X ”

\ . . R av

Vo / /)‘_.

not to attitucrnal change, but to actual pos tivitzuor nega¢ivity

; of attitudes hiqh‘ medium and low scores on/ the various scales

be examined.»g - = 4

7
. A

general, have a discriminatlve ‘efffect on. achiebement six mOnths
later - with oﬁly one eXceotion- Students who had had a high inte—
grative motivatioh then . showed hiqher marks than t undecided
groups; ire. those students who at the beginning of the course had

»

desired to become more, like German speakers had the best marks at

AN
On'the*Post;Teét 'consisten9 differences were observed onggour of
. . ~4&

“ 5 "g 1«.» a .. '.t :
. R ' ‘ : E »

Attitudes,qiven at the beqf#hinq of the academic year did not, in




seven scales; viz. . . . HB "

. N . N , . . .
. (1) Students who held trongly positive attitudes toWards German’

culture and the Ger ans h&d hiqher ach1evement thah\\hose who were

,‘undecid about the1r attltudes tOWard German cultural traditlons,
practic s, and institutions.. - 2 ‘ "

o (2) Stude ts who had hithy anomic feelings (i.e. who felt dlssatls—

-

‘ fied with™their p051tion in Canadian culture) had a pronounced lower

achievement than did students who scored low or in the medlum range
on\thls scale. % ’ . - _ ', T . c

// ’ : ~

e (37 Studehts ‘high in ethnocentric,feelings scored signiflcantly

u
lower in their course’ than did the gEdium and low-ethnocent§icity
. : . .

groups. L N

.

v (4) Students with a highly instrumental (utilitarian) orientation

14

.scored significantly lower than did’ those‘who.had«medium or low

[

instrumental orientation,»

(5). The positive relationshlp between integratlve orientation and

\\wa/hievemeﬁt which had obtained at the. Pre—Test did not exist any-

&

more at the end of the vear. High integrative students did not have

~

: .a significantly hiqher achievement although the’/trend pointeﬂ‘}.n

- Y7

that direction.

e ) g L.

In‘sHort students who held strongly positive attitudes toward
t" [
German cultural traditions and the German speakers obtained higher

"marks than others; while students who felt insecuge of their posiw

-

tion 'in Canadian.society, wholfelt Canadian culture was superior

»
-

” { ) .
f/to German culture and were suspicious of forelgners, and those who,

N

."saw-only‘utilftarian.pdrposes in learning Gefman had the lowest -
[\_ ‘ . -t ) )

" 16. -

» achievement.

.
. L3
\ : . ,




‘ment trends as fc lows: SiqnifiCantly hiqher marks were related to
mainyaining: LT T e
. e ] ] N . - .
. R ' . B . ‘ . 6o v . @; . ’
o : '}. . " ' _: \ " L . ! ) N e )
d ) toL . . \ ,_/& \‘ ’ - ' -
tha€ learfiing German was fun; ,

- X . .
¢ that friends and parents probably didn't think‘it was important-
for them to know German, SR 1 .
that they‘liked doinq,homework'and prep g for claSs} A
. s ap“ . ' ‘ * . ’. " .‘\. N * ’ ~
that they really tried hard to learn Gérman;: e

( . M ';‘/7' ' ‘- | . by \ ’ .

| regarding the iﬁportance of t@e affective domain in learning French <F/Ti

~ }

" &}, 2 -
that spokén German doesn t sound funny or stranqeb -

speag German while

that German doesn't command ‘more re;nect in th world thanqdo
other foreign lanquaqes,

: that studenbs weren't Bothered by having to
: their class mates.-could listen. to them,a

- . - . Al

. that they were highly satisfied wiED their inBtructor,

)

and - that they certainly did not want to. drop theacourse.

L’ 'v . - ‘<.V
Discussion - T - o0d

v . A * . . ¥ Con ,

Sevpral broad conclusions can be dra from the rqsulﬁs obtained

in this empirical studv. their reliaﬁ lity is ) nhanced by the fact

that’ a pilot studvlo,which was undert
JN\ x
similar student samnle of 50 showed?equivalent results both with
%

-

en two years aqo with‘

,regard to the attitude Drofiﬁe and the positive correlations bet—

LY

ween’ the German Attitude Scale and Integra?ive Oriéntation, réSpec—

1 LA .

tively, witﬁ achievement./ v ’

\‘ /\"" . . ’ l.s

Certain observations which have been madg by’ Gardner and Lambert

as a second languagef apnear to be similarly.valid with regard, to N

- ¢
-

R -
[N PR Y »
. , X . N
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11
German lan@uaqe and culture, Apparently, a qeneralized nattefb
» ) - - LY
of affective variables and their association to achievement ex1sts
irresuective of the/tarqet lanquaqe A . o
. .‘ . S a e ) \. 7 : ' . ) L . ? . , o€ o

- s ~ ‘ -

‘\ /- -4
PR The seven SGales clustered into two major qroups oﬁ variables.

‘the first consistinq of ooelt1Ve Ferman Attitudes, low ’ Cultural

—t

Allegiance to‘Canada, and high desire to become like a Ferman spea*-

ker;‘this cluster, Sidhifyinq bpenness tOWards German culture, was

. ' f“
positively related to achieVement i.e. the more attractive German

. P

oo culture was ' to the: students, the better were, Eheir marks. . The
. . v BEERY n
. other cluster consisted of Authoriz/rianism, Ethnocentrism, Anomie

‘ ) and Instrumental Orien%atfon Achievement correlated néqatively

S 1*wilt:h strong/closed—mindedness, insecurity and’extrinsic motiva—
. &

- ", tion to learn Gérman, which are exore"jed in- this cluster .
) K . @ ’ ’ ‘, - . ‘r - ’ ) .' o ./ ’\
o, ’ . * : PN ' > 9 ) '; ‘ ' ’

Certaln other perceétions can apparentlv also,be’ of siqnifi—

v

..;cance in the prédiction/q?\afhievement,/it appéars that the best

marRSlwere oﬁtained by those studenta who had a no-nonsense aporoach
o T e - '

to the- study of German, who were self reliant vet who shodéd hiqh

affbctive satisfaction with cour;e-structure, clasSroom.atmosphere,
L ' and the instructor .j o el R v :
Y >‘ - o !

\ | ] S ' ‘ ‘ .
. . e ( A ‘ Ct . 2
. . . J .

. I _
. This set &f outcomes is of specialfﬁmportance a therreoresent

Rl
. t ->

.ot motrvational variables which are undér the "cont l of the teacher,
_ .
- while others, “Such “as Sek or home lanqhaqe hacquound are*nd% yand--
- . \j .
personalitv factors, as for. example fethnocentrism, andmieyz%
¢

{

4

- authoritarianism may - be quite bevond the teacher s leqitimate and P
ot L * . .,l' Y |
comoetent'concernh -t : . .o ,*du .o {f
N I <, A

] ' ¢ " " b , c, - }/ﬂ' . - ’ 4 bl .
Va d ) . L . :j{ i_"i’ . L
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Another important result is the findinq that attitudes were

(l) quite oositive toward the forelqn culture, the foreign sneakérs
Ay
—and the course (whereas ‘the profess1onal literaturelzxindicates

(XY

that students tend to hafbor ouite neqative attitudes toward FL

= L]

.instruction), (2) thife attitudes orevaiLed across.baequound

~ -
Y

variables to a remarkable extent; and (3) they remained extremely -

-~

» h *

stable ?ver the course 'of the academic year.
4 . . N .‘ a\

P . . e *
. N ¢ 1]
. ‘ -
. N
~ e,

It is concluded then-that - althouqh increased acguaintance with '

|

the foreign culture had played a major role among  the objectives >

.

of these courses - the provision of-such learninq exoeriences had
not. had.any effecb at all-on the attitudes of- abouf 503 of the . ,

' - P
students, and ‘had had no directionally consistent effect (i e. "

e

producing unequivocally more positive or more neqative oerceotions)

on another 30%; only those students. who for one reason or another,

’

=

qune extreme attitudinal chanqe, differed siqnificantly

in ach evement from the larqe aroun ‘of those who‘had not .chanaed

’

their aftitudes at all or only slidhtly xAlthouqh attitudes to-

ward German culture and German soeakers were acceotably positive,
\

a further increase in positivitv would have been desirable because’ a

those who had had the most oqsitiVe attitudes to beqﬁn with or

’ who changed into that direction showed’ hiqher marks than their neers.

The major unexnected outcome of-theistu;L concerns'the observa-
tibn that Sh soge of the attitude scafes-students who had not ‘
chanqed their oerceptionsﬂat alrl or, o;ly sliqgtly, obtaiﬁed hiqher
marki when/comoared to those who had becomé decisivelv more ne-
.gative br m;re positive It had been exoected that differences,

B ' .o
. . . .

” L]

N . .
- . . -

. ’ o - ( g
"o ad . . .

e

~e
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' if any, would arise between/the ‘extreme change groups. o
. t - C .

£ . . s . .

-~ 4 . . N ) 3

»

The following interpregftion is offered as.a tentative explana-

. 'y g . ®
. . . t . . W< R @

tion of ‘the phenomenoys

. y hd - ! E . CoB
) to SAn inspection of. the semantic content of items in the two types

of - scales sugﬁested a basic differenCe between those on which change.

oo " :in the 51tive direction correlated with hiqher achievement and

th 5€ écales on which no siqnificant chanqe was associated with

- -

7
better marks. The former involved students reactions to state- .

e nents which are fairly non-committal, with which it is easy to

. afjree. Marked changes in these attitudes do not require a profound
to. a »
) restructurinq\oﬁﬁthejtotal self—conceot in-order to dccommodate the

new percentiOns and brinq them into congruence with existinq ones
A

TheSe scales are ‘the German Attitude Scale and the Cultural Alle-
giance Scale Ke.q. Germah—sEeaking people are much more‘polite

than many Canadians; ours would be a much better city if more Ger-/
. . Y L3
I N - ‘e ’{;.(
mans would move ‘here; Canadian children are better-mannered than
German-speaking jpildren are) . :
) @

On the other hand, the scales Anomie, Ethnocentrism, Authoritar-

ianism, and Instrumental Orientation reflect deeper- seated aspects
of the self—concept,convictions thatalie at -the verv basis of a

"raw

personality—(e q no matter, how hard I try I seem to get a
deal" in school; certain people who refuse to salute the flag
should be forced to conform to such patriotic action, or else be

impr{soned; human nature being what it is, there will alwavs be

war and conflict). The ego-involvement in these attitudes is_

\

s

S 7 \ 22

° \ . . ’
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“ . . B . _ - ' ) - "a
therefore presumably much stronger, and any ﬂxofound restructur-

-t .

. 4 . v .- : L.
ing in one' 8r the other direction there would necessariﬂ& create
‘ - , -

>

+
dissonance, insecuritv, uncertainty, g;uiditv, and cdnsequently,

- would pfevent the kind o qoal-directedness, no-nonsense work

attitude 'as well as e affectiVe satisfaction w1th the course

_'which had. been ass c1ated'with hiqh achievers.- Tt is significant,

®

- . . 4 .
I.think, that thé dynamics of extreme-attitudinal chiange were such

’

that‘studen:7” who had been undecided at the B%ginninq of the

year, had b come stronqu negative; those who had been stronqlv

-
A ]
-

negative, iﬂqrdvedftheir perceptions to merelv undecided. “

-

There is a considerable body of conceontual and emoirical re--

search‘in this area. Jakobovitsl3, for example, has soeculated

- P .. i - . -

that'eqo—threateninq’experiences may impede FL gtudy for some stu-
dents, especiaily if thev feel that the pschologicai involvement
is being forced upon them., Sherif Sherif and Neberqall14 placed
the concep; of eqo1involvement in the center of their discussion"
of an - individuaL}s diﬁferential suscentibility to attitude chanqe,
they suqqest, on the basis of emoirical findinqs, that hiqh ego-
involvement in a stand is accompanied by high resistance to change.
Those who do take extreme stahds are more likely to be.hithy eqgd-
involved than those who are undecided about perceotions; conse—
quently, those students who chanqed decisiVeLy (and it should'be

-

noted that thev chanqed from or toward stronqu neqative percen-

*

tions) must have overcome qreater resistance to chanqe, and in
turn must have exwerienced stronq emptional arousal, cogflict,
dissonanpe, and inseiprity - conditions hardly suitable for effec-.

tive learning. e

20 ¢




- and Nebergall's

formal -or informal pressure/ arouses psycholoqical.dissonance 3

D . ) . Al -

ave I e - ' 23

’ . | . ES .

'I\ The'findinqs tqat on th® one hand, very negative perceptions -

“a

'had improved over the year and weré, on’th% other, accompanied

- " o hd .
by lo% achievement, can be reconciled in terms of Sherif, Sherif -

15'model, namelv that a discrepancy,between a
1 ' . AN 7/ .

‘person's opinion and his oublic commitment brouaht about~bv

1

which ean be reduced by ¢h:nq1nq toward the view expressed in the

@ ' - .
- classroom. It follows then that the extreme\chanqers frgm neqa-,

tive to undecided did not really -alter their attitudes, but qave
“ ’ . . v _f\,
in to social, and/or other pressures and adjusted their oublicly

.

held perceptions, their covert perceptions were probably just as

negative at the end of the year or possibly even more so; and

negative attitudes and change towards negativeoperceptions have

: been shown to be related to low achievemént. Co : K

You will probably have noticed that the cluster of stales which’ﬁ\
has héen postulated as being predicated on higher eqo—involVe—
ment and therefore as being more resistant to change with the

appropriate consequences, is the same as the one which had been

L

related to 'low achievement in the first place. The'other cluster
" ;

- openness 'to-German culture - which requires 1ess ego- commitment

.

and is therefore more amenable to change is alspo the one whith had

. . N

i

been associated with:high achievement. = - r

L
- - . R .
Al
b .
A .

What do thesex results mean to the classroom teacher? The re-.

v

’

servations and limitations prooer to any empirical study with re-,
V.4 Y

~

0

gard to the generalizability of results to other/ii}uations anoly

' ’
here too, .0of course. For similar samples and Timilar learning

conditions, their validity is greater than for markedly/different

- ‘ - ‘ . . -
2%
[} - .

. _/\ .
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confiqurations. Yet Iﬂbeli ve. lt would be important for ,any

E -
L .

teacher to be aware of these findings and to keep them in mind

when dealinq w1th ‘his' or her own students,'the pattern of find—

-

1ngs,‘if not their magnitudes, may be equally applicable there. .

Noting these reservatioa-q the followinq inferences mav be - made~

°

-3 s

'(l) Positivé‘attitudes toward, German lanquage and culture, to-

o /

ward the course and certain personality characteristbcs which make.
it possible to hold pos1tive attitudes towards another culture,

are related®tg hiqher achievéhent ‘ ] : .
(2) Jhe ‘teachér w1lk find it difficult to chia nqe,attitudes because
of their pronounced stability, especiallv the ones‘whichiare~pre-

-

dicated”on'or accompanied with hiqh eqofinvolvement.

l I . . . . . . "
" (3) Forcing attitudinal changer may produce results opposite to the

ones intended. If attitude change is desirable it would b% ad-

visable'to arrange 1nstructional variables ip such a way that stu-

dents get maximum satisfaction and emotional suppef) from them; ¢

they wouldr consequently, feel relatively free in that classroom

climatb to explore other attitudes withqut perceiving onessure to
L) v .

enforce attitudinal change. Especiallv aoplicable is here the

recent work done by Cooke16 who suqqested that the FL classroom

'should have a fairly non-~directive atmgsphere in:which students can

c L o s
explore their. values and attitudes together with the teacher; Wolfe
and Howe17 have proposedﬁto involve the total atudent in learning
the FL to let him ex e his own self, his value hierachy and

life style/throuqh the FL i communication games which are intended

P -

o
to.produce real interaction between himself and others (e.qg. 2@

‘things I like to do; v%lues voting; unfinished sentences} the fall—

L

out shelter problem). . ) e

<3




It isrclear that the teacher has to be exoertly trained to
7—-/

';; be able to provide assistance in this area. Wolfela‘has recommended °
that. teachers should be prgnared-for dealinquwith oroblems.arisinq S

\ | from,neqatives attitudes (e.q. _anxiety, active or oassive hostility) '
by underqoing not only the traditional kind of cognitive and+be-
Paviora} teacher education, but also affective educat{Ln.$wThis
'tybe of training‘would provide the teacher-with'the meanstofdknew;'

. ‘ / 4 . - . 2 :
.. ing how a student'feels about wantina to learm, how he feels as B

A Y

he learns: and what he feels after he has learned. Valette and - RS

Disicklg.have described affective behavioral perfgrmance obﬁectives

i

%W.4in FL 1earninq, their‘ﬁeveloomen€ and,measurement. Hancock-20 has

suggested to use simuIation oﬂ’actual teachinq exoeriences for
sensitizing prosoective teachers to strateqies in the affective

. domain. - During methodology training the téacher should contin-
;ﬁ ‘ ‘vuoously ask h‘aseif ‘How did the student react to me, to the lesson'-
Which assumptions and expectations did I have about my students
that miqht influence my attitudes towards them? Thesetefforts

would be worthwhile in terms of both humanizinq education as well

1 , L )

. as "(er consequently) making it more effective.
4 " I




" MLA Materials Center, 1970), P-163-

L - - .
° . . ) . .
. “ . i .
. . o ~ L

\ - " REFERENGES - 4

h . - : e
N - .

L]
a r i .
© : 0 . \

1 L. A. Jakobov1ts and R. J. Nelson, "Motivation in Foreiqn

;-
Language &earnlnq , in For41qn Languages and»the New Student,
Report. of the Working Commgttees of the Northeast Conferenoe on

‘¥he Teaching*of Foreign Languages, ed. J. A. Tursi (New York:

a

Y

" 2 N. Brooks, "The Ideal Preparation, of Fore€ign Lanquadge

Teaohefs“, Modern Landuaqe Journal, 50 (1966), 71-78.

o . - . : )
i3

3 R. C. Gardner and W E. Lambert Attitudes apd Motlvatlon

{ R <
% 1in Second Lanquaqe Learnlng (Rowley, Mass. : Newburv House, 1972),
‘p'.A 3' ° . » >: .
- . i # ¥

AR

4. 1pid., p. 133.

Ibid., p. 141. - ' o
- ! ‘33‘,(.

*

Gardner and Lambert, Attitudes. and Motivation, 1972.

n

6

’
1

.' s

7 A. S. Dil, ed., Language, Psvchologv, and Culture: Essavs PX'

. Wallace E. Lambert (Standford) Calif.: Stanford Univ. Press, 1972).

*ne . & - .
e . o
! P

; e ’ ' .
8 M. Prokoﬁz "The Attitudinal Component in the Foreign Language

Learning Process", in Interculture, eds. S. Kahn and M. Raetz
. g by .

(Vienna: Braumiiller, in press) e 2,,
‘ {

. ) 'S A

e i

R N L




8 .

& ' T - .
. . . .

9

Gardner and Lambert, Attitudes and Motivation, pp. 147—h‘§.

Sl

+

14

10

) . g ' . . ‘ re
M. P{pkop, Differences between Attitudes of French-American

and German-Canadian Speakers.toward the Foreign Culture (New York:

MLA/ERIC'CollecFion,'l9§4) Ly e E < _
. : A . . 3
11 Gardner and Lambert, Attitudés.ahd.Motivg#ion, p. 142-145.
. . e !

"¥2 H. Reinert, "Student Attitudes TpWard'Foreiqn Lanquaqes'—‘

No Sale!", Modern Language Journ§i§\54 (1970), 107-112; and
Th. H. Mueller, and R. I. Miller, "A Study of Student Attitudes
and‘Motizgﬁion in a Collegiate Erénéh éourse using Programmed
Language Instruction", IKAL, 8 (1970)y 297-320. ' o
‘ 7
13

L. A. Jakobovits, "Research Findings and Foreign Language

‘.

Requirements in Colleges and Universities", Foreign Language
a ang

Annals,®2 (1969),. 452-453. - PR
.

14 Cc. W. She;if,}M. Sherif'and'R. E. Nebergall, Attitude and “

Attitude Change: The Zocial Judqmqnt—Involvement Aporoach -«

(Philadelphia: W. B. Saunders,‘1965), pp. 60-91. | . e

=

15 1p3i4., pp. 184-186.

L)

16 M. A. Cooke, "Sociak*PSycho%oqy and Foreign-Language "Teaching"

Foreign Language Annals, 7 (1973), 215-223.

26 . S




. . . ’ ) : L o

. . : N N . . ’ . . )

a © N . . T o v . ’ , 28
. A4 o .

. . .. .
i : . ' . . ° -

lZ'D. E. Wo}fg and L. W, Howe, "Personalizing Foreign Language’ R

v’ < &

9In§t}uctiohfﬁ Foreign.Lanquaqé Annals, 7 (1973), 81-90.

v, “ .
. \ [y LY <. . o . ] o I .
}8 D¢ E. Wolfe, ."Student Teaching: Toward a Confluent Aporoach", 9

MQdern'Lanquaqe~Journal,n57 (1973), llé-llQ.
(‘ . . . . N . N <

13 R. M. Valette ande. S. Disick, Modern Langquage Performance . L3

'Obiectives and Individualization: A Handbook (New York; Harcourt,
. . . &—v - -

Brace, Jovanovich, 1972), pp. 96-107, 125-140.
o - L i ' ’ . . .
Pe -t .. ‘ )

. 20_ Ch._.,R. Hancopk,J"Gﬁidinq Teachers to Respond to,Individhal

<

Differahces in the Affective Domg}ﬁ*, Foreign“Language Annals, : -
. A B . * . v N

6 (1972), 225-231. .o | . . “

o

he “

. ‘v“ '

R




